


























































先行研究によれば（Kelly, M. S., Liscio, M. 



































であること（Pepler, Smith, & Rigby, 2004）や，
いじめ問題対処型の学校プログラムに効果があ
るという確固たる証拠がないこと（Smith J. D., 
Schneider, Smith P. K. & Ananiadou, 2004）が
提示され，研究者間でもその効果を疑問視する





























り 組 む「Working on What Works（ 以 下，











































































































ッ ド・ セ オ リ ー・ ア プ ロ ー チ（Modi f ied 






















































年代 性別 地域 教職経験*1 SFAの学習経験*2
40代 男性 東北地方 20～ 24 年 研修会数回
50代 女性 中国地方 30～ 34 年 数年間
20代 女性 関西地方 5～ 9 年 なし
50代 女性 北海道 30～ 34 年 大学院授業
40代 男性 北陸地方 20～ 24 年 研修会数回
40代 男性 北海道 25～ 29 年 大学院授業
50代 男性 中国地方 25～ 29 年 なし
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A process of leading a problematic classroom toward  
a successful state by students and teachers
─Through qualitative considerations of semi-structured interviews  
with junior high school teachers─
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【Abstract】
This research aimed to elucidate a process of a successful case of leading a problematic 
junior high school classroom toward a successful state by collaboration of students and 
teachers. Semi-structured interviews were conducted with total of 14 teachers who had been 
involved with classrooms which were suffering such problems as daily life guidance, truancy, 
and bullying, and the literal records of interview with 8 focus participants by M-GTA were 
conducted after that. The process was visualized as a result of the analysis. It revealed the 
importance of teachers’ compliments to students, teachers’ respect to their independence and 
reciprocal approval between students. The importance of protecting and utilizing pubescent 
pride and the significance of classroom making of "the solution focused type" were also 
confirmed. Useful suggestions for comprehensive and cooperative school counseling practice 
were obtained.
keywords : junior high school teacher，classroom making，Solution-Focused Approach，School 
program, M-GTA
